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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1i 112 9.4 2.2 20 47.1 4.8
1ii 108 15.4 6.2 40 38.5 4.7
2i 1750 10.7 3.5 20 53.3 75.5
2ii 1742 20.2 7.9 40 50.6 75.1
3i 2 10 0 20 50 0.1
3ii 2 11.5 4.9 40 28.7 0.1
4i 14 8.6 2.1 20 43.2 0.6
4ii 13 19.2 6.6 40 48.1 0.6
5i 441 9.5 3.3 20 47.4 19
5ii 435 16.6 7.2 40 41.5 18.8
6 515 28.6 9.8 60 47.6 22.2
7 195 25.8 8.9 60 43.1 8.4
8 29 31.1 6.4 60 51.8 1.3
9 13 29 5.8 60 48.3 0.6

10 362 23.8 9.9 60 39.7 15.6
11 1104 29.5 9.8 60 49.1 47.6
12 46 26.8 7.3 60 44.7 2
13 55 26.2 8.9 60 43.7 2.4
14 2 25.5 0.7 60 42.5 0.1
15 4 36.3 7.7 60 60.4 0.2
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Sticky Note

Engages with the extract (A01)



Sticky Note

The candidate  engages with the extract, providing a clear sense of overview. (A01)



Sticky Note

Clear textual support (A02)



Sticky Note

Some lapses in accuracy 



Sticky Note

Less controlled here. 







Sticky Note

Explores implicit meaning. 



Sticky Note

Clear and appropriate textual support (A02)



Sticky Note

Clearly engages with the text (A01). The candidate has tracked through the extract and has made some sensible comments about Bertha's presentation. 



Sticky Note

Clear analysis of writer's techniques. The candidate begins to explore the structure of the passage and the way the passage is built around the re-telling of events from a stranger's perspective (A02). However, this needs development. 



Sticky Note

A01 - Band 3 (6)
A02 - Band 3 (6)

(12)







Sticky Note

Lapses in accuracy. 



Sticky Note

Basic grasp of context. The candidate begins the essay with a focus on context and critical opinion without clearly engaging with the text. The candidate would have been more successful by following the formula: task-text-context. 



Sticky Note

Biographical detail does little to add to the candidate's argument. 



Sticky Note

Appropriate textual support. 



Sticky Note

Acknowledges different view. 



Sticky Note

The response is becoming slightly repetitive. The candidate needs to move their argument on. 







Sticky Note

Lapses in accuracy



Sticky Note

Acknowledges a different reading but doesn't make much use of it. 



Sticky Note

Engages with the text



Sticky Note

Engages with the text. Beginning to build an argument. 







Sticky Note

Engages with the text. 



Sticky Note

A01 -- Band 3 (3)
A02 -- Band 2 (2)
A03 -- Band 3 (6)
A05 -- Band 2+ (6)

(17)
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Section B Mark Allocation 


Section B: Drama   AO1 AO2 AO3 AO5 
60 marks 15 15 15 15 


 
Section B Drama 
 
In the rubric for this section, candidates are informed that they will need to analyse how 
meanings are shaped and to take account of relevant contexts and different interpretations 
which have informed their reading of their set drama text, even though this is not re-stated in 
each question.  
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult the 
relevant assessment grid and look for a best fit which will then dictate a numerical mark.  
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Christopher Marlowe: Doctor Faustus (Longman) 


 
Q6 “We fly, in hope to get his glorious soul.” (Mephostophilis)  


To what extent do you agree with the view that “Mephostophilis is primarily 
responsible for Faustus’ damnation”?  [60] 
 


AO1 
 
 


We will reward coherent, well-structured, relevant responses to the discussion of 
the view Mephostophilis is primarily responsible for Faustus’ damnation, where 
candidates have engaged in a clear, well-organised and effective discourse which 
they have written in an academic style and register. Credit will also be given for 
appropriate use of terminology and an awareness of the conventions of drama. 
 
At Band 1, responses will show some awareness of the way in which Marlowe 
depicts Faustus’ damnation, generally limited to showing some knowledge and 
understanding through describing or narrating character and scenes at a basic 
level. Band 2 responses will show some knowledge and understanding of the role 
of damnation in the play through engagement with Marlowe’s characterisation and 
plot. In general, their response will be more organised. Band 3 responses will 
begin to show a clear grasp of the complexity of the play’s structures and concepts 
and how Marlowe presents them. Bands 4 and 5 will show an increasingly secure 
understanding of how Marlowe addresses the complexity of Faustus’ damnation 
and their discussion will be controlled and well-supported.  
 


AO2 
 


Band 1 candidates are likely to explore the way the character of Faustus is 
presented largely at a narrative level. At Band 2 candidates should show some 
grasp of the way Faustus’ damnation is presented with some support. By Band 3 
there should be a clear grasp of the complexities of the way Marlowe presents 
Faustus’ damnation. At Bands 4 and 5 expect an increasingly secure and detailed 
analysis of the ways in which Marlowe’s portrayal of Faustus’ damnation 
contributes to the play as a whole as well as the impact of dramatic 
techniques. Responses may include some of the following: 
 


• Roman Catholicism and damnation 
• hubris 
• curiosity and forbidden knowledge 
• use of angels and devils 
• the role of Mephostophilis  
• soliloquies 
• seven deadly sins pageant 
• imagery 
• use of magic /magicians  
• stage directions 
• poetic language, e.g. hyperbole 
• use of rhetoric. 
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AO3 Candidates must engage with the idea of Faustus’ damnation and explore the 
complexities of the way Marlowe depicts it. At Band 1 candidates are likely to 
show some awareness of damnation which may not be very effectively linked to 
the question or the text. Band 2 responses should show some discussion of the 
way Marlowe depicts Faustus’ damnation with some support from the text. By 
Band 3, there should be a clear grasp of some of the ways the context has 
influenced Marlowe's presentation of Faustus’ damnation. Bands 4 and 5 will 
show an increasingly secure understanding of the importance of Greek Tragedy 
and cultural context.  
 


AO5 Candidates must respond to the view in all its aspects, considering the extent to 
which Marlowe presents Mephostophilis as ‘primarily’ responsible for Faustus’ 
damnation. They may debate and disagree entirely with the statement. They may 
also approach AO5 in these 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Doctor Faustus 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 


Look for and reward all sensible and supported alternative readings of aspects of 
Doctor Faustus which are relevant to the discussion of Faustus’ damnation and 
give credit for reference to relevant critical views, especially when the candidate 
has engaged with critical readings. 
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Q7 “The Seven Deadly Sins, Good Angel, Bad Angel and the Old Man create 


entertainment but also convey Marlowe’s more serious messages.” In the 
light of this statement, explore the contribution of these characters to Doctor 
Faustus.  [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of  
the view that The Seven Deadly Sins, Good Angel, Bad Angel and the Old Man 
create entertainment but also convey Marlowe’s more serious messages, where 
candidates have engaged in a clear, well-organised and effective discourse which 
they have written in an academic style and register. Credit will also be given for 
appropriate use of terminology and an awareness of the conventions of drama. 
 
At Band 1, responses will show some awareness of these characters but 
responses will be generally limited to showing some knowledge and understanding 
through describing characters or narrating the plot at a basic level. Band 2 
responses will show some basic knowledge and understanding of how the 
dramatic use of these characters contributes to the play, through engagement with 
Marlowe’s characterisation and plot. In general, their response will be more 
organised. Band 3 responses will begin to show a clear grasp of ideas about the 
allegorical characters and how Marlowe presents them. Bands 4 and 5 will show 
an increasingly secure understanding of how the dramatic use of the allegorical 
characters contributes to the play’s ideas, structure and characterisation and their 
discussion will be controlled and well-supported. 
 


AO2 Band 1 candidates are likely to explore the characters largely at a narrative level. 
At Band 2 candidates should show some grasp of the way the characters are 
presented with some support. By Band 3 there should be a clear grasp of the 
importance of the allegorical role of the characters. At Bands 4 and 5 expect an 
increasingly secure and detailed analysis of the ways in which Marlowe uses the 
allegorical characters to explore the complexity of the play and as a dramatic 
technique. Responses may include some of the following: 
 


• Christianity/ damnation/ sin/ salvation/ temptation 
• death 
• imagery 
• stage directions 
• use of rhetoric. 
• use of angels and devils 
• soliloquies 
• seven deadly sins pageant 
• use of magic /magicians  
• poetic language, e.g hyperbole. 
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AO3 Candidates must engage with the characters and explore the complexities of the 
way Marlowe depicts them. At Band 1 candidates are likely to show some 
awareness of the role of the characters which may not be very effectively linked to 
the question or the text. Band 2 responses should show some discussion of the 
way Marlowe depicts the allegorical characters with some support from the text. By 
Band 3, there should be a clear grasp of some of the ways the context has 
influenced Marlowe's presentation of the allegorical characters. Bands 4 and 5 will 
show an increasingly secure understanding of the importance of morality plays and 
cultural context.  
 


AO5 Candidates must respond to the view in the question. They may also 
approach AO5 in these 3 ways: 
 
• by debating alternative ideas and multiple readings of the material they have 


chosen from Doctor Faustus  
• by engaging with critical material including specific references to and quotations 


from other readers 
• a combination of both of the above. 


 
Look for and reward all sensible and supported alternative readings of aspects of 
Doctor Faustus which are relevant to the presentation of the allegorical characters 
and give credit for reference to relevant critical views, especially when the 
candidate has engaged with critical readings. 
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Oscar Wilde: Lady Windermere’s Fan (New Mermaids) 


 
Q8 How far would you agree with the statement that “in Lady Windermere’s Fan, 


Wilde uses his characters to criticise marriage”?  [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view that it in Lady Windermere’s Fan, Wilde uses his characters to criticise 
marriage, where candidates have engaged in a clear, well-organised and effective 
discourse which they have written in an academic style and register. Credit will 
also be given for appropriate use of terminology and an awareness of the 
conventions of drama. 
 
At Band 1, responses are likely to show awareness of Wilde’s presentation of 
marriage, largely at a narrative level. Band 2 responses will show some grasp of 
the idea of the play attacking the double standards of sexual ethics and marriage, 
though their approach may be more narrative/descriptive than conceptual. Their 
responses will be more engaged and organised. Band 3 responses will begin to 
show a clear grasp of what Wilde may be considered to be attacking in terms of 
marriage in the play. Bands 4 and 5 will show an increasingly secure 
understanding of the play and present their ideas in response to this view in a 
controlled and well-supported discussion. 
 


AO2 Band 1 candidates are likely to explore marriage through the plot or character 
largely at a narrative level. At Band 2 candidates should show some grasp of the 
way Wilde structures the play and through some basic discussion of character, plot 
and language they may begin to address how Wilde criticises marriage with some 
support. By Band 3 there should be a clear understanding of the text as drama 
and a clear grasp of some dramatic techniques such as: 
 


• symbolic and dramatic use of the fan 
• juxtaposition of the comic and the serious in situation and dialogue 
• use of wit 
• staging and stage directions 
• setting 
• lighting, music, sound effects 
• props and costume. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Wilde’s dialogue and techniques. 
 


AO3 Candidates must engage with the idea of marriage and explore the complexities of 
the way Wilde depicts it. At Band 1 candidates are likely to show some awareness 
of marriage which may not be very effectively linked to the question or the text. 
Band 2 responses should show some discussion of the way Wilde criticises 
marriage with some support from the text. By Band 3, there should be a clear 
grasp of some of the ways the context has influenced Wilde’s presentation of 
marriage. Bands 4 and 5 will show an increasingly secure understanding of the 
importance of cultural context.  
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AO5 Candidates must respond to the view in the question primarily, and must consider 
if Wilde criticises marriage. They may also approach AO5 in these 3 ways: 
 
• by debating alternative ideas and multiple readings of the material they have 


chosen from Lady Windermere’s Fan  
• by engaging with critical material including specific references to and quotations 


from other readers 
• a combination of both of the above. 
 
Look for and reward all sensible and supported alternative readings of Lady 
Windermere’s Fan which are relevant to the presentation of marriage and give 
credit for reference to relevant critical views, especially when the candidate has 
engaged with critical readings. 
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Q9 “The play relies primarily on society's appetite for gossip and scandal to 


create dramatic tension.” Discuss this view of Lady Windermere’s Fan.  [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view the play relies primarily on society's appetite for gossip and scandal to 
create dramatic tension, where candidates have engaged in a clear, well-
organised and effective discourse which they have written in an academic style 
and register. Credit will also be given for appropriate use of terminology and an 
awareness of the conventions of drama. 
 
At Band 1, responses are likely to show awareness of the presentation of gossip 
and scandal largely at a narrative level. Band 2 responses will show some grasp 
of the idea of gossip and scandal, though their approach may be more 
narrative/descriptive than conceptual. Their responses however will be more 
engaged and organised. Band 3 responses will begin to show a clear grasp of 
Wilde’s use of the complex politics of gossip and scandal to make social comment 
and should be able to make relevant choices in terms of textual support. Bands 4 
and 5 will show an increasingly secure understanding of the play and present their 
ideas in response to this view in a controlled and well-supported discussion. 
 


AO2 Band 1 candidates are likely to explore the complexity of gossip and scandal 
through the plot or character largely at a narrative level. At Band 2 candidates 
should show some grasp of the way Wilde structures the play and through some 
basic discussion of character, plot and language they may begin to address how 
Wilde portrays the complexities of gossip and scandal, with some support. By 
Band 3 there should be a clear understanding of the text as drama and a clear 
grasp of some dramatic techniques such as: 
 


• the symbolic and dramatic use of the fan 
• dialogue 
• use of dramatic tension 
• use of wit 
• staging and stage directions 
• setting 
• props and costume 
• lighting, music, sound effects. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Wilde’s dialogue and techniques. 
 


AO3 Candidates must engage with the idea of gossip/ scandal and explore the 
complexities of the way Wilde depicts it. At Band 1 candidates are likely to show 
some awareness of gossip and scandal which may not be very effectively linked to 
the question or the text. Band 2 responses should show some discussion of the 
way Wilde depicts gossip and scandal with some support from the text. By Band 3, 
there should be a clear grasp of some of the ways the context has influenced 
Wilde’s presentation of gossip and social scandal. Bands 4 and 5 will show an 
increasingly secure understanding of the importance of cultural context. 
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AO5 Candidates must respond to the given view in all its aspects, so must consider if it 
relies ‘primarily’ on gossip and scandal to create dramatic tension. They may also 
approach AO5 in these 3 ways: 
 
• by debating alternative ideas and multiple readings of the material they have 


chosen from Lady Windermere’s Fan  
• by engaging with critical material including specific references to and quotations 


from other readers 
• a combination of both of the above. 


 
Look for and reward all sensible and supported alternative readings gossip/scandal 
which are relevant and give credit for reference to relevant critical views, especially 
when the candidate has engaged with critical readings. 
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Tennessee Williams A Streetcar Named Desire (Penguin) 


 
Q10 “The play presents a society shaped by deceit.” To what extent would you 


agree with this statement?       [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view that A Streetcar Named Desire is a play presents a society shaped by 
deceit, where candidates have engaged in a clear, well-organised and effective 
discourse which they have written in an academic style and register. Credit will 
also be given for appropriate use of terminology and an awareness of the 
conventions of drama. 
 
At Band 1, responses are likely to show some awareness of society, largely at a 
narrative/descriptive level. Band 2 responses will show some grasp of the impact 
of deceit though their approach may be more narrative/descriptive than 
conceptual. Their responses however will be more engaged and organised. Band 
3 responses will begin to show a clear grasp of Williams’ use of deceit to shape 
society and should be able to make relevant choices in terms of textual support. 
Bands 4 and 5 will show an increasingly secure understanding of the play and 
present their ideas in response to this view in a controlled and well-supported 
discussion. 
 


AO2 Band 1 candidates are likely to explore the idea of deceit through the plot or 
character largely at a narrative level. At Band 2 candidates should show some 
grasp of the way Williams structures the play and through some basic discussion 
of character, plot and language they may begin to address how Williams uses 
deceit to make a social comment with some support. By Band 3 there should be a 
clear understanding of the text as drama and a clear grasp of dramatic techniques 
such as: 
 


• dialogue 
• use of dramatic tension 
• use of symbolism, e.g. bathing 
• use of motifs 
• staging and stage directions to convey character as well as situation 
• setting 
• props and costume 
• lighting, music, sound effects. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Williams’ dialogue and techniques. 
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AO3 Candidates must engage with the idea of deceit and explore the complexities of 
the way Williams depicts it. At Band 1 candidates are likely to show some 
awareness of how deceit shapes society which may not be very effectively linked 
to the question or the text. Band 2 responses should show some discussion of the 
way Williams presents 1940s society with some support from the text. By Band 3, 
there should be a clear grasp of some of the ways the context has influenced 
Williams’ presentation of deceit. Bands 4 and 5 will show an increasingly secure 
understanding of the importance of cultural context. 
 


AO5 Candidates must respond to the given view, so must consider ‘to what extent’ 
Williams presents a society shaped by deceit. They may also approach AO5 in 
these 3 ways: 
 
• by debating alternative ideas and multiple readings of the material they have 


chosen from A Streetcar Named Desire 
• by engaging with critical material including specific references to and quotations 


from other readers 
• a combination of both of the above. 
 
Look for and reward all sensible and supported alternative readings which are 
relevant and give credit for reference to relevant critical views, especially when the 
candidate has engaged with critical readings. 
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Q11 “A play preoccupied with the characters' struggle to distinguish between 


their illusions and the reality of the world they inhabit.” Discuss this view of 
A Streetcar Named Desire.       [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of  
the view that A Streetcar Named Desire is a play preoccupied with the characters' 
struggle to distinguish between their illusions and the reality of the world they 
inhabit, where candidates have engaged in a clear, well-organised and effective 
discourse which they have written in an academic style and register. Credit will 
also be given for appropriate use of terminology and an awareness of the 
conventions of drama. 
 
At Band 1, responses may begin to engage with the idea of illusion and reality, 
though largely at a narrative/descriptive level. Band 2 responses will show some 
grasp of the way in which illusion and reality is presented, though their approach 
may be more narrative/descriptive than conceptual. Their responses however will 
be more engaged and organised. Band 3 responses will begin to show a clear 
grasp of Williams’s use of both illusion and reality to make social comment and 
should be able to make relevant choices in terms of textual support. Bands 4 and 
5 will show an increasingly secure understanding of the play and present their 
ideas in response to this view in a controlled and well-supported discussion. 
 


AO2 Band 1 candidates are likely to explore the notion of illusion and reality through the 
plot largely at a narrative level. At Band 2 candidates should show some grasp of 
the way Williams structures the play and through some basic discussion of 
character, plot and language with some support. By Band 3 there should be a 
clear understanding of the text as drama and a clear grasp of dramatic techniques 
such as: 
 


• dialogue 
• use of dramatic tension 
• use of symbolism, e.g. bathing 
• use of motifs 
• staging and stage directions to convey character as well as situation 
• setting 
• props and costume 
• lighting, music, sound effects. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Williams’s dialogue and techniques. 
 


AO3 Candidates must engage with the idea of illusion and reality, exploring the 
complexities of the way Williams depicts them. At Band 1 candidates are likely to 
show some awareness of how illusion and reality shapes society. However, 
responses may not be very effectively linked to the question or the text. Band 2 
responses should show some discussion of the way Williams presents 1940s 
society with some support from the text. By Band 3, there should be a clear grasp 
of some of the ways the context has influenced Williams’ presentation of illusion 
and reality. Bands 4 and 5 will show an increasingly secure understanding of the 
importance of cultural context. 
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AO5 Candidates must engage with the view stated in the question, exploring the idea 
that the play is ‘preoccupied’ with the conflict between illusion and reality. They 
may also approach AO5 in these 3 ways: 
 
• by debating alternative ideas and multiple readings of the material they have 


chosen from A Streetcar Named Desire  
• by engaging with critical material including specific references to and quotations 


from other readers 
• a combination of both of the above. 
 
Look for and reward all sensible and supported alternative readings which are 
relevant and give credit for reference to relevant critical views, especially when the 
candidate has engaged with critical readings. 
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Caryl Churchill: Top Girls (Methuen) 


 
Q12 “The true triumph of Top Girls is Churchill’s ability to challenge traditional 


role models.” Discuss this view of the play.    [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view that in Top Girls the true triumph of the play is Churchill’s ability to 
challenge traditional role models, where candidates have engaged in a clear, well-
organised and effective discourse which they have written in an academic style 
and register. Credit will also be given for appropriate use of terminology and an 
awareness of the conventions of drama. 
 
At Band 1, responses may begin to engage with the focus on the shifting idea of 
role models, though largely at a narrative/descriptive level. Band 2 responses will 
show some grasp of the link between the plot and themes in terms of representing 
role models, though their approach may be more narrative/descriptive than 
conceptual. Their responses, however, will be more engaged and organised. 
Band 3 responses will begin to show a clear grasp of Churchill’s ability to 
challenge traditional role models and should be able to make relevant choices in 
terms of textual support. Bands 4 and 5 will show an increasingly secure 
understanding of the play and present their ideas in response to this view in a 
controlled and well-supported discussion. 
 


AO2 Band 1 candidates are likely to explore the way in which various characters are 
presented as role models, though largely at a narrative level. At Band 2 
candidates should show some grasp of the way Churchill structures the play and 
through some basic discussion of character, plot and language they may begin to 
discuss the question with some support. By Band 3 there should be a clear 
understanding of the text as drama and a clear grasp of dramatic techniques such 
as: 
 


• dialogue and use of overlapping dialogue 
• use of questioning 
• use of different language codes 
• use of dramatic tension 
• use of comedy 
• use of wit and irony 
• use of historical figures 
• staging and stage directions to convey character as well as situation 
• setting 
• props and costume 
• structuring. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Churchill’s dialogue and techniques. 
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AO3 Candidates must engage with the idea of role models, exploring the complexities 
of the way Churchill depicts them. At Band 1 candidates are likely to show some 
awareness of Churchill’s depiction of role models. However, responses may not be 
very effectively linked to the question or the text. Band 2 responses should show 
some discussion of the way Churchill presents 1970s/1980s society with some 
support from the text. By Band 3, there should be a clear grasp of some of the 
ways the context has influenced Churchill’s presentation of role models. Bands 4 
and 5 will show an increasingly secure understanding of the importance of cultural 
context. 
 


AO5 Candidates must engage with the view stated in the question. They may also 
approach AO5 in these 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Top Girls 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 


Look for and reward all sensible and supported alternative readings which are 
relevant and give credit for reference to relevant critical views, especially when the 
candidate has engaged with critical readings. 
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Q13 To what extent would you agree with the statement that “in Top Girls, 


marriage offers only restrictions for women”?   [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view that in Top Girls, marriage offers only restrictions for women, where 
candidates have engaged in a clear, well-organised and effective discourse 
which they have written in an academic style and register. Credit will also be 
given for appropriate use of terminology and an awareness of the conventions of 
drama. 
 
At Band 1, responses may begin to engage with the focus on marriage as a 
restriction for women, though largely at a narrative/descriptive level. Band 2 
responses will show some grasp of the different representations of marriage, 
though their approach may be more narrative/descriptive than conceptual. Their 
responses, however, will be more engaged and organised. Band 3 responses 
will begin to show a clear grasp of Churchill’s use of characters, actions and 
dialogue to make social comment on the way marriage is restrictive. Candidates 
will begin to explore attitudes / values of the period as well as the setting and 
should be able to make relevant choices in terms of textual support. Bands 4 
and 5 will show an increasingly secure understanding of the play and present 
their ideas in response to this view in a controlled and well-supported discussion.  
 


AO2 Band 1 candidates are likely to explore the plot or characters largely at a 
narrative level. At Band 2 candidates should show some grasp of the way 
Churchill structures the play and through some basic discussion of character, plot 
and language they may begin to address how Churchill uses marriage to explore 
the idea of female restriction with some support. By Band 3 there should be a 
clear understanding of the text as drama and a clear grasp of dramatic 
techniques such as: 
 


• dialogue and use of overlapping dialogue 
• use of questioning 
• use of different language codes 
• use of dramatic tension 
• use of comedy 
• use of wit and irony 
• use of historical figures 
• staging and stage directions to convey character as well as situation 
• setting 
• props and costume 
• structuring. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Churchill’s dialogue and techniques. 
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AO3 Candidates must engage with the idea of marriage, exploring the complexities of 
the way Churchill depicts it over time. At Band 1 candidates are likely to show 
some awareness of Churchill’s depiction of marriage as restrictive. However, 
responses may not be very effectively linked to the question or the text. Band 2 
responses should show some discussion of the way Churchill presents the 
restrictions placed on women with some support from the text. By Band 3, there 
should be a clear grasp of some of the ways the context has influenced 
Churchill’s presentation of marriage. Bands 4 and 5 will show an increasingly 
secure understanding of the importance of cultural context. 


AO5 Candidates must engage with the given view, so must consider whether marriage 
offers only restrictions for women. They may also approach AO5 in these 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Top Girls 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 
Look for and reward all sensible and supported alternative readings which are 
relevant and give credit for reference to relevant critical views, especially when 
the candidate has engaged with critical readings. 
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Joe Orton: Loot (Methuen) 


 
Q14 “The play ridicules the hypocrisy of middle class morality.” Discuss this 


view of Loot.   [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view that the play ridicules the hypocrisy of middle class morality, where 
candidates have engaged in a clear, well-organised and effective discourse which 
they have written in an academic style and register. Credit will also be given for 
appropriate use of terminology and an awareness of the conventions of drama. 
 
At Band 1, responses are likely to show some engagement with middle class 
morality, though largely at a narrative/descriptive level. Band 2 responses will 
show some grasp of the link between the plot and themes in terms of a comment 
on the hypocrisy of middle class morality, though their approach may be more 
narrative/descriptive than conceptual. Their responses however will be more 
engaged and organised. Band 3 responses will begin to show a clear grasp of 
Orton’s presentation of middle class morality to make a social comment, whilst 
possibly exploring attitudes/values of the period and the setting, and should be 
able to make relevant choices in terms of textual support. Bands 4 and 5 will show 
an increasingly secure understanding of the play and present their ideas in 
response to this view in a controlled and well-supported discussion. 
 


AO2 Band 1 candidates are likely to explore the hypocrisy of society, though largely at 
a narrative level. At Band 2 candidates should show some grasp of the way Orton 
structures the play through some basic discussion of character, plot and language. 
By Band 3 there should be a clear understanding of the text as drama and a clear 
grasp of dramatic techniques such as: 
 


• dialogue 
• use of comic tension 
• use of comic irony 
• use of the surprise entry 
• use of farce 
• use of black comedy 
• timing and dramatic structure 
• staging and stage directions to convey character as well as situation 
• setting 
• props and costume 
• lighting, music, sound effects. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Orton’s dialogue and techniques. 
 







 


© WJEC CBAC Ltd. 40 


AO3 Candidates must engage with the idea of the hypocrisy of middle class morality, 
exploring the complexities of the way Orton depicts it. At Band 1 candidates are 
likely to show some awareness of Orton’s depiction of middle class morality. 
However, responses may not be very effectively linked to the question or the text. 
Band 2 responses should show some discussion of the way Orton presents the 
hypocrisy of middle class morality with some support from the text. By Band 3, 
there should be a clear grasp of some of the ways the context has influenced 
Orton’s presentation of middle class morality. Bands 4 and 5 will show an 
increasingly secure understanding of the importance of cultural context. 
 


AO5 Candidates must engage with the view stated in the question. They may also 
approach AO5 in these 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Loot 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 


Look for and reward all relevant, sensible and supported alternative readings and 
give credit for reference to relevant critical views, especially when the candidate 
has engaged with critical readings. 
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Q15 “If you oppose me in my duty, I’ll kick those teeth through the back of your 


head.” (Truscott) 
 
In the light of this quotation, how far would you agree that “Loot presents an 
excessively violent and sinister view of society”?   [60] 
 


AO1 We will reward coherent, well-structured, relevant responses to the discussion of 
the view that Loot presents an excessively violent and sinister view of society, 
where candidates have engaged in a clear, well-organised and effective discourse 
which they have written in an academic style and register. Credit will also be given 
for appropriate use of terminology and an awareness of the conventions of drama. 
 
At Band 1, responses are likely to show some awareness of the use of characters 
to depict an excessively violent and sinister view of society, though largely at a 
narrative/descriptive level. Band 2 responses will show some grasp of the way 
excessive violence is used to depict a sinister view of society through the 
characters, though their approach may be more narrative/descriptive than 
conceptual. Their responses however will be more engaged and organised. Band 
3 responses will begin to show a clear grasp of Orton’s use of excessive violence 
to made a social comment whilst possibly exploring attitudes and values/social 
mores of the period and the setting, and should be able to make relevant choices 
in terms of textual support. Bands 4 and 5 will show an increasingly secure 
understanding of the play and present their ideas in response to this view in a 
controlled and well-supported discussion. 
 


AO2 Band 1 candidates are likely to explore the significance of Orton’s use of 
characters to depict a sinister view of society largely at a narrative level. At Band 2 
candidates should show some grasp of the way Orton structures the play and 
through some basic discussion of character, plot and language they may begin to 
discuss how Orton depicts an excessively violent and sinister view of society with 
some support. By Band 3 there should be a clear understanding of the text as 
drama and a clear grasp of dramatic techniques such as: 
 


• dialogue 
• use of violence 
• use of farce 
• use of black comedy 
• timing and dramatic structure 
• staging and stage directions to convey character as well as situation 
• setting 
• props and costume, in particular the dead body 
• lighting, music, sound effects. 


 
At Bands 4 and 5 we should expect more detailed and perceptive discussion of 
Orton’s dialogue and techniques. 
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AO3 Candidates must engage with the idea of excessive violence, exploring the 
complexities of the way Orton depicts it. At Band 1 candidates are likely to show 
some awareness of Orton’s depiction of an excessively violence and sinister 
society. However, responses may not be very effectively linked to the question or 
the text. Band 2 responses should show some discussion of the way Orton 
presentsan excessively violent and sinister view of society with some support from 
the text. By Band 3, there should be a clear grasp of some of the ways the context 
has influenced Orton’s presentation of society. Bands 4 and 5 will show an 
increasingly secure understanding of the importance of cultural context. 
 


AO5 Candidates must engage with the view stated in the question. They may also 
approach AO5 in these 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Loot 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 
Look for and reward all sensible and supported alternative readings of the way 
Orton uses social impropriety to generate dramatic tension and give credit for 
reference to relevant critical views, especially when the candidate has engaged 
with critical readings. 
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Unit 1 Section B Drama Assessment Grid 
 


Band AO1 
Articulate informed, personal and creative 


responses to literary texts, using 
associated concepts and terminology, 


and coherent accurate written expression 


AO2 
Analyse ways in which meanings are 


shaped in literary texts 


AO3 
Demonstrate understanding of the 


significance and influence of the contexts 
in which literary texts are written and 


received 


AO5 
Explore how literary texts are informed by 


different interpretations 


 15 marks 15 marks 15 marks 15 marks 


5 13-15marks 
• perceptive discussion of play 
• very well-developed argument 
• confident grasp of concepts and apt use 


of terminology 
• accurate, fluent expression 


13-15marks 
• detailed, perceptive analysis and 


evaluation of writer’s use of language 
and dramatic techniques to create 
meaning 


• confident and apt textual support 


13-15marks 
• perceptive discussion of significance and 


influence of context in question focus 
• confident analysis of wider context in 


which play 


13-15marks 
• confident and informed discussion of 


other relevant interpretations 


4 10-12 marks 
• clearly informed discussion of play 
• effectively structured argument 
• secure grasp of concepts and secure and 


sensible use of terminology 
• expression generally accurate and clear 


10-12 marks 
• sound analysis and evaluation of writer’s 


use of language and dramatic 
techniques to create meaning 


• appropriate and secure textual support 


10-12 marks 
• sound appreciation of significance and 


influence of context in question focus 
• sound analysis of wider context in which 


play is written and received 


10-12 marks 
• makes clear and purposeful use of other 


relevant interpretations 


3 7-9 marks 
• engages with play 
• response is mostly relevant to question 
• some sensible grasp of key concepts and 


generally appropriate terminology 
• expression tends to be accurate and 


clear, but there may be lapses 


7-9 marks 
• clear analysis of writer’s use of language 


and dramatic techniques to create 
meaning 


• generally clear and appropriate textual 
support 


7-9 marks 
• clear grasp of the importance of context 


in question focus 
• clear grasp of wider context in which play 


is written and received 


7-9 marks 
• makes use of other relevant 


interpretations 


2 4-6 marks 
• attempts to engage with play  
• attempts to organise response, though 


not always relevant to question  
• some, not always relevant use of 


concepts and terminology  
• expression may feature inaccuracies, 


more so at the lower end of the band 


4-6marks 
• makes some basic points about writer’s 


use of language and dramatic 
techniques to create meaning 


• supports some points by mostly 
appropriate reference to text 


4-6 marks 
• acknowledges the importance of 


contexts 
• makes some connections 
• between play and context 


4-6marks 
• acknowledges that texts may be 


interpreted in more than one way 


1 1-3 marks 
• understands play at a superficial or literal 


level 
• response may lack organisation and 


relevance 
• shows some grasp of basic terminology, 


though this may be occasional 
• errors in expression and lapses in clarity 


1-3 marks 
• identifies a few basic features of 


language and dramatic techniques 
• offers narrative/descriptive comment 
• occasional support from text, but may 


not always be relevant 


1-3 marks 
• describes basic context in question focus 
• describes wider context in which  
• play is written and received 


1-3marks 
• describes other views with partial 


understanding 


0 0 marks 
Response not credit worthy or not attempted. 
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1 








Sticky Note

An accurate and fluent opening paragraph. The candidate confidently weaves in context with alternative viewpoints. 



Sticky Note

Confident textual support. 



Sticky Note

Perceptive analysis



Sticky Note

Confident use of context. 







Sticky Note

Perceptive discussion of the play. 



Sticky Note

Perceptive analysis



Sticky Note

Well developed and perceptive discussion.



Sticky Note

Perceptive analysis of context. 







Sticky Note

Confident textual support. 



Sticky Note

Detailed analysis 



Sticky Note

Confident textual support



Sticky Note

Confident discussion of alternative view. 



Sticky Note

Perceptive and confident discussion. 







Sticky Note

Confident awareness of audience. 



Sticky Note

Confident and controlled. The candidate builds a perceptive argument. 



Sticky Note

Perceptive discussion. 



Sticky Note

Confident understanding of the text as a piece of drama. 



Sticky Note

A01 -- Band 5 (18)
A02 -- Band 5 (13)
A03 -- Band 5 (14)
A05 -- Band 5 (9)
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Sticky Note

Clear analysis



Sticky Note

Clear and appropriate textual support







Sticky Note

Clear analysis



Sticky Note

Engages with text



Sticky Note

Some lapses in accuracy/clarity







Sticky Note

A01 - Band 3 (5)A02 - Band 3 (6)



Sticky Note

Attempts to engage with the text







Sticky Note

Attempts to engage



Sticky Note

Narrative/descriptive comment



Sticky Note

Describes wider context







Sticky Note

Lacks organisation



Sticky Note

Acknowledges different interpretation



Sticky Note

A01 - Band 2 (2)A02 - Band 2 (2)A03 - Band 2 (4)A05 - Band 2 (4)
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The following guidelines contain an overview, notes, suggestions about possible approaches 
candidates may use in their response, and an assessment grid. 
 
The mark scheme, however, should not be regarded as a checklist. 
 
Candidates are free to choose any approach that can be supported by evidence, and they 
should be rewarded for all valid interpretations of the texts. Candidates can (and will most 
likely) discuss parts of the texts other than those mentioned in the mark scheme. 
 
 
 
Note 
 
English Literature essays involve personal responses and arguments/discussions may be 
conducted in a wide variety of relevant and effective ways. Choices of material for discussion 
will vary from candidate to candidate and examiners must rely upon their professional 
judgement and subject expertise in deciding whether or not candidates’ choices and 
approaches are effective and valid when they fall outside the boundaries of the examples 
noted below. Examiners are reminded that it is crucially important to be alert to the 
unexpected or highly individual but nevertheless valid approach.  
 
 
Section A: Prose Fiction Pre-1900 
 


Section A Mark Allocation 
Part i 


20 marks 
AO1 
10 


AO2 
10 


AO3 
- 


A05 
- 


Part ii 
40 marks 5 5 15 15 


 
 
In the rubric for this section, in Part (i) tasks, candidates are required to analyse passages 
from the novels in depth, discussing how meanings are shaped. In Part (ii) responses, 
candidates are informed that they will need to show wider knowledge and understanding of 
their set novel, and take account of relevant contexts and different interpretations, even 
though this is not re-stated in each question.  
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then dictate a numerical mark. 
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Q1 Jane Austen: Sense and Sensibility (Penguin Classics)  
 


(i)  Examine the presentation of Marianne and Elinor in this extract. [20] 
 


AO1 Informed responses will demonstrate clear knowledge of this extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use 
of terminology. 
 
In Band 1 we should see some understanding of the characters and situation with 
some broad and probably asserted ideas. Band 2 responses will be more 
engaged and organised and should show some grasp of the concepts which 
underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus with clearly expressed ideas. In Bands 4 and 5 there will be 
evidence of secure knowledge and understanding of relevant concepts combined 
with an increasingly perceptive and fluent discussion. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• the structure of the passage is built around the contrast between the 
passion of Marianne and the calm control of Elinor 


• the shaping of the passage to foreground Marianne’s shock through her 
repetition, interruptions and numerous questions 


• Marianne’s language conveys a tone of distress and disbelief e.g. “while 
attending me in all my misery, has this been on your heart?”, “and I have 
reproached you for being happy”, “so calm!— so cheerful!— how have you 
been supported?” 


• Elinor’s language conveys a stoic and selfless image e.g. “I owed it to my 
family and friends, not to create in them a solicitude about me”, “I was glad 
to spare them from knowing how much I felt”, “I would not have you suffer 
on my account”. 


Band 1 responses are likely to be descriptive/narrative but might assert some 
points about the presentation of Marianne and Elinor without further discussion. In 
Band 2 there should be some response to the way the extract is constructed with 
efforts to support ideas – there might be comments on language choice but still 
inclined to be assertive. In Band 3 we should see some clear ideas about form 
and language choices which are used to create character and mood. In Bands 4 
and 5 there will be increasing evidence of effective analysis of technique and 
detailed critical understanding of the ways in which Austen has made meaning. 
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(ii) With close reference to at least two other parts of the novel, consider the 
view that “in Sense and Sensibility, secrets lie at the very heart of all 
friendships”.   [40] 
 


AO1 We will reward coherent, well-structured, relevant responses to this view that in 
Sense and Sensibility, secrets lie at the very heart of all friendships, where 
candidates have engaged in a clear, well-organised and effective discourse which 
they have written in an academic style and register. Credit will also be given for 
appropriate use of terminology and an awareness of the conventions of prose 
fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
characters in order to demonstrate knowledge and understanding of the text at a 
superficial level. In Band 2 there may be flaws in focus and organisation but we 
should see some understanding of the concepts underpinning the presentation of 
friendship in prose fiction. Band 3 work should demonstrate relevant engagement 
with the text, task and key concepts while in Bands 4 and 5 we should see an 
increasingly confident, well-informed and perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped in presenting the relationship 
between secrets and friendship in the novel as a whole through narrative 
techniques and language choices, candidates might draw upon the following: 
 


• various characters’ attitudes towards friendship and the ways these ideas 
are presented 


• structure – the false friendship between Lucy Steele/Mrs John Dashwood 
contrasted to the honesty of Colonol Brandon and the true bond between 
Marianne/Elinor 


• structure – the shaping of the novel and the way in which even genuine 
friendships are often characterised by secrets e.g. Elinor/Marianne and 
Edward/Elinor  


• the comic presentation of Sir John Middleton and his awkward friendship 
with the Dashwoods. 
 


In Band 1, narrative/descriptive responses are likely to choose one or more 
examples of friendships with only broad support/reference. In Band 2, we should 
see the start of points about authorial techniques with valid support. Band 3 
writing should demonstrate relevant engagement with the text, task and key 
concepts while in Bands 4 and 5 we should see increasingly detailed and 
confident discussion of these matters and some more subtle aspects of prose 
style such as the creation of tone and atmosphere through language choices. 
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AO3 In addition to the context of readers’ reception which is built into the question, we 
are likely to see reference to a range of relevant contexts and their influence upon 
the ways in which Austen presents friendship and secrecy. Candidates are likely 
to draw upon some of the following which will need to be integrated relevantly into 
their discussions: 
 


• male/female power balances  
• early C19th courtship, marriage and family life 
• etiquette 
• social/moral obligations 
• social status  
• finance/wealth/inheritance. 
 


In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates must engage with the view in the question primarily. Candidates may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Sense and Sensibility. 


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of Sense 
and Sensibility which are relevant to the presentation of friendship and we will 
give credit for reference to relevant critical views – especially when the candidate 
has used a critical reading to develop a personal approach to the view that 
secrets lie at the heart of all friendships. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Q2 Charlotte Bronte: Jane Eyre (Penguin Classics)  
 


(i) Examine the presentation of Bertha in this extract.  [20] 
 


AO1 Informed responses will demonstrate clear knowledge of this extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use 
of terminology. 
 
In Band 1 we should see some understanding of the character and situation with 
some broad and probably asserted ideas. Band 2 responses will be more 
engaged and organised and should show some grasp of the concepts which 
underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus with clearly expressed ideas. In Bands 4 and 5 there will be 
evidence of secure knowledge and understanding of relevant concepts combined 
with an increasingly perceptive and fluent discussion. 


AO2 Some of the features of the extract which candidates might choose for analysis of 
how Bertha is presented include: 
 


• overview of Bertha’s madness: dangerous; mysterious; foreign; implicitly 
supernatural 


• structure – the passage is built around the re-telling of the fire and 
Bertha’s madness from a stranger’s perspective 


• structure – the contrast between the speaker’s tone of gossip and Jane’s 
desire for facts  


• the passage is shaped to guide the reader towards sympathy for Jane 
rather than Bertha 


• Bertha’s malicious nature is implicit through the language choices e.g. ‘as 
cunning as a witch’, ‘doing any wild mischief that came into her head’, ‘she 
nearly burnt her husband in his bed once’. 


 
Band 1 responses are likely to be descriptive/narrative but might assert some 
points about Bertha without further discussion. In Band 2 there should be some 
response to the way the extract is constructed with efforts to support ideas – there 
might be comments on language choice but still inclined to be assertive. In Band 
3 we should see some clear ideas about form and language choices which are 
used to create character and mood. In Bands 4 and 5 there will be increasing 
evidence of effective analysis of technique and detailed critical understanding of 
the ways in which Brontë has made meaning. 
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(ii) With close reference to at least two other parts of the novel, how far would 
you agree that “Brontë uses episodes of violence to make a social 
comment”? [40] 
 


AO1 We will reward coherent, well-structured, relevant responses to this view that in 
Jane Eyre, Brontë uses episodes of violence to make a social comment, where 
candidates have engaged in a clear, well-organised and effective discourse which 
they have written in an academic style and register. Credit will also be given for 
appropriate use of terminology and an awareness of the conventions of prose 
fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
circumstances where violence is depicted in order to demonstrate knowledge and 
understanding of the text at a superficial level. In Band 2 there may be flaws in 
focus and organisation but we should see some understanding of the concepts 
underpinning the presentation of thematic ideas in prose fiction. Band 3 work 
should demonstrate relevant engagement with the text, task and key concepts 
while in Bands 4 and 5 we should see an increasingly confident, well-informed 
and perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped in Jane Eyre in presenting the 
theme of violence through narrative techniques and language choices, candidates 
might draw upon the following: 


 
• various characters’ attitudes towards violence and the way these ideas are 


presented 
• the use of the first person narrator to explore the physical and 


psychological impact of violence and cruelty 
• structure – the verbal and physical brutality of Mrs Reed/Brocklehurst and 


their notion of charity set against the kindness of the Rivers family 
• the language of violence associated with Bertha and the relationship 


between madness and violence 
• the language of violence associated with Victorian Christianity. 
 


In Band 1, narrative/descriptive responses are likely to choose one or more 
examples of violence with only broad support/reference. In Band 2, we should 
see the start of points about authorial techniques with valid support. Band 3 
writing should demonstrate relevant engagement with the text, task and key 
concepts while in Bands 4 and 5 we should see an increasingly confident, well-
informed and perceptive discussion exploring the complexities of the various 
episodes of violence.  
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AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Brontё presents the theme of violence. Candidates are 
likely to draw upon some of the following which will need to be integrated 
relevantly into their discussions: 
 


• C19th attitudes towards madness and insanity 
• C19th notions of charity and Christianity 
• C19th attitudes towards children 
• C19th attitudes towards orphans and family obligations 
• C19th attitudes towards marriage 
• male/female power balances 
• social status and class. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to the task or supported by the text. In Band 2 there should 
be some clear understanding of the ways issues, such as those above, are 
significant in the shaping of this text. In Band 3 we should see a wider approach 
to contexts and clear appreciation of their influence of the text. In Bands 4 and 5 
there will be an increasingly confident discussion and analysis of the ways in 
which accurately identified/understood contexts influence the novel. 
 


AO5 Candidates must engage with the view in the question primarily. Candidates may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Jane Eyre 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of Jane 
Eyre which are relevant to the way in which episodes of violence are used to 
make a social comment and we will give credit for reference to relevant critical 
views – especially when the candidate has used a critical reading to develop 
a personal approach to the view that in Sense and Sensibility, secrets lie at the 
very heart of all friendships. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
 


 
 
  







 


© WJEC CBAC Ltd. 11 


Q3 Elizabeth Gaskell: North and South (Penguin Classics) 
 


(i) Examine the presentation of Nicholas Higgins in this extract.  [20] 
 


AO1 Informed responses will demonstrate clear knowledge of this extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use 
of terminology. 
 
Band 1 responses might show a superficial understanding of the situation but 
writing is likely to be awkward, brief and general. Band 2 responses should 
demonstrate a more methodical approach to the extract. In Band 3 there should 
be some clear grasp of the concepts which underpin narrative fiction and dialogue 
with appropriate terminology while in Bands 4 and 5, there should be an 
increasingly confident and perceptive grasp of the ways in which Nicholas Higgins 
is presented, which will demonstrate a firm and confident grasp of relevant 
concepts. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• structure – the contrast between the ignorance of Margaret and the hard-
headed determination of Nicholas 


• the use of ‘we’ and ‘our’ to imply that Nicholas is a leader  
• the vulnerability of Boucher/Nicholas set against the greed of the masters 


to guide the reader’s response to sympathy for Nicholas and the men 
striking 


• the belligerent tone and language of sacrifice e.g. ‘I just look forward to 
dying at my post ‘, ‘that’s what folk call fine and honourable in a soldier’, ‘I 
take up th’ cause o’ justice’ 


• his enduring sense of pride is implicit 
• his use of questions to allude to Margaret’s naïvity and expose his irritation 


at her comments.  
 
Band 1 responses are likely to be descriptive/narrative but might assert 
some points about Nicholas Higgins without further discussion. In Band 2 
there should be some response to the way the extract is constructed with 
efforts to support ideas – there might be comments on language choice 
but still inclined to be assertive. In Band 3 we should see some clear 
ideas about form and language choices which are used to create 
character and mood. In Bands 4 and 5 there will be increasing evidence 
of effective analysis of technique and detailed critical understanding of the 
ways in which Gaskell has made meaning. 
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(ii) “In North and South Gaskell is chiefly concerned with depicting a society in 
need of reform.” With close reference to at least two other parts of the 
novel, discus this view of North and South. [40] 
 


AO1 We will reward coherent, well-structured, relevant responses to this view that In 
North and South Gaskell is chiefly concerned with depicting a society in need of 
reform, where candidates have engaged in a clear, well-organised and effective 
discourse which they have written in an academic style and register. Credit will 
also be given for appropriate use of terminology and an awareness of the 
conventions of prose fiction. 
 
Band 1 responses might tend to describe different types of reform at a superficial 
level but without any convincing engagement with the text. In Band 2 we might 
see some attempt to engage with the importance of social reform in the text as a 
whole. While writing might be inaccurate, at times there will be some sense of 
organisation of material and use of relevant concepts. Band 3 essays should be 
mostly relevantly engaged and wider-ranging with some sensible ideas about 
reform in the novel. Bands 4 and 5 will be increasingly well-informed and there 
should be perceptive discussions of the complexities of the issue and the way this 
is used by Gaskell to further the progress of the plot. 
 


AO2 In their analysis of the ways meanings are shaped in presenting reform through 
narrative techniques and language choices, candidates might draw upon the 
following: 
 


• various characters’ attitudes towards reform and the way these ideas are 
presented 


• structure – the industrial North set in contrast to the more affluent South to 
emphasise the differences in society and the issue of social reform e.g. 
the clash in social etiquette/behaviour/education etc. between the, albeit 
less wealthy, Hales and the Thorntons 


• power struggle between the strikers and the masters draws attention to 
class politics and the battle for factory reform 


• the language choices and tragic depiction of Bessy and Boucher 
• the changing relationship between Margaret and Mr. Thornton  
• religious reform and dissent.  


 
Band 1 responses will tend to narrate sections of the novel and describe different 
instances of reform without further discussion. In Band 2 there may be flaws in 
focus and organisation but we should see the start of some points about authorial 
techniques with valid support. Band 3 work should demonstrate relevant 
engagement with the text, task and key concepts while in Bands 4 and 5 we 
should see an increasingly confident, well-informed and perceptive discussion. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Gaskell presents reform and the ways in which different 
audiences understand them. Candidates are likely to draw upon some of the 
following which will need to be integrated relevantly into their discussions: 
 


• C19th working/factory conditions  
• attitudes towards industrial strikes 
• male/female power balances 
• social etiquette 
• finance/wealth/inheritance 
• C19th attitudes towards Christianity. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to the task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates must engage with the view in the question primarily. Candidates may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from North and South 


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 
We will reward sensible and supported alternative readings of aspects of North 
and South which are relevant to the presentation of reform and we will give credit 
for reference to relevant critical views – especially when the candidate has used a 
critical reading to develop a personal approach to the view that in North and 
South Gaskell is chiefly concerned with depicting a society in need of reform. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Q4 Charles Dickens: David Copperfield (Penguin Classics) 
 


(i) Examine the presentation of Rosa Dartle in this extract. [20] 
 


AO1 Informed responses will demonstrate clear knowledge of this extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use 
of terminology. 
 
In Band 1 we should see some understanding of the character and situation with 
some broad and probably asserted ideas. Band 2 responses will be more 
engaged and organised and should show some grasp of the concepts which 
underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus with clearly expressed ideas. In Bands 4 and 5 there will be 
evidence of secure knowledge and understanding of relevant concepts combined 
with an increasingly perceptive and fluent discussion. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• the shaping of the passage to expose the changeable depiction of Rosa 
• the structure of the passage to contrast the passive behaviour of 


Steerforth and David with the passion and unpredictability of Rosa 
• the language of power and physical aggression associated with Rosa: 


‘something fearful in the reality of it’; ‘sprung out of the passion within her’; 
‘she had struck him’; ‘thrown him off with the fury of a wild cat’; ‘she is 
always dangerous’; ‘fierce’ 


• Steerforth’s repetition of ‘an Irish song’ creates a sense of pleading 
• the tone of mystery associated with Rosa 
• depiction of Rosa as something almost supernatural: ‘roused me from my 


trance’; ‘that made that song unearthly’ 
• the first person narration creates a sense of confusion and struggle to 


comprehend her behaviour. 
 
Band 1 responses are likely to be descriptive/narrative/explanatory in approach 
and might identify basic features such as dialogue without further discussion. In 
Band 2 there should be some response to the way the extract is constructed with 
efforts to support ideas. In Band 3 we should see some clear ideas about form 
and language choices which are used to create character and atmosphere. In 
Bands 4 and 5 there will be increasing evidence of effective analysis of technique 
and detailed critical understanding of the ways Dickens has made meaning. 
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(ii) With close reference to at least two other parts of the novel, consider the 
view that “in David Copperfield Dickens explores both the strength and 
vulnerability of women in Victorian society".  [40] 
 


AO1 We will reward coherent, well-structured, relevant responses to this view that in 
David Copperfield Dickens explores both the strength and vulnerability of women 
in Victorian society, where candidates have engaged in a clear, well-organised 
and effective discourse which they have written in an academic style and register. 
Credit will also be given for appropriate use of terminology and an awareness of 
the conventions of prose fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
characters in order to demonstrate knowledge and understanding of the text at a 
superficial level. In Band 2 there may be flaws in focus and organisation but we 
should see some understanding of the concepts underpinning the presentation of 
characters in prose fiction. Band 3 work should demonstrate relevant 
engagement with the text, task and key concepts while in Bands 4 and 5 we 
should see an increasingly confident, well-informed and perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped in David Copperfield in the 
presentation of the strength and vulnerability of women through narrative 
techniques and language choices, candidates might draw upon the following: 
 


• overview: there is considerable choice here as candidates may explore a 
variety of female characters and the way in which 
physical/social/financial/verbal/psychological strength and vulnerability is 
depicted  


• behaviour of men set in contrast to women and the way in which this has 
an impact upon their strength/vulnerability 


• society and ideas of women and shame/ reputation/ etiquette 
• use of comedy to address serious notions of women and their strengths/ 


weaknesses e.g. Micawbers and Betsy Trotwood 
• use of setting to explore ideas of female power/powerlessness. 
 


In Band 1, narrative/descriptive responses are likely to focus generally on ideas 
of women with only broad support/reference. In Band 2, there may be flaws in 
focus and organisation but we should see some understanding of the significance 
of the strength and vulnerability of women the shaping of the narrative. Band 3 
writing should demonstrate a grasp of the significance of form while in Bands 4 
and 5 we should see increasingly detailed and confident discussion of these 
matters and some more subtle aspects of prose style such as the creation of tone 
and atmosphere through language choices. 
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AO3 We are likely to see reference to a vast range of relevant contexts and their 
influence upon the ways in which Dickens presents the strength and vulnerability 
of women and the ways in which different readers understand them. Candidates 
are likely to draw upon some of the following which will need to be integrated 
relevantly into their discussions: 
 


• C19th attitudes towards female sexuality/ pre-marital sex 
• C19th notions of etiquette/ class/ society  
• C19th attitudes towards women/ marriage 
• C19th attitudes towards class division 
• patriarchal values 
• finance/ wealth/ inheritance. 
 


In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates must engage with the view in the question primarily. Candidates may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from David Copperfield 


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 
We will reward sensible and supported alternative readings of aspects of David 
Copperfield which are relevant to depiction of the strength and vulnerability of 
women. We will give credit for reference to relevant critical views – especially 
when the candidate has used a critical reading to develop a personal approach 
to the view that Dickens explores both the strength and vulnerability of women in 
Victorian society. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the Band we could see critical views applied although they are unlikely to 
be fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Q5 Thomas Hardy: The Mayor of Casterbridge (Penguin Classics)  
 


(i) Examine Hardy’s presentation of Henchard in this extract. [20] 
 


AO1 Informed responses will demonstrate clear knowledge of this extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use 
of terminology. 
 
In Band 1 we should see some understanding of the characters and situation with 
some broad and probably asserted ideas. Band 2 responses will be more 
engaged and organised and should show some grasp of the concepts which 
underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus with clearly expressed ideas. In Bands 4 and 5 there will be 
evidence of secure knowledge and understanding of relevant concepts combined 
with an increasingly perceptive and fluent discussion. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• narrative perspective reveals a fondness and sense of loyalty for 
Henchard  


• structure of the passage is built around the contrasting vulnerability of 
Henchard with Abel Whittle to guide the reader towards sympathy for 
Henchard 


• the use of language to reveal Henchard’s physical deterioration: ‘could 
hardly drag along’; ‘he didn’t gain strength’; ‘he couldn’t eat’; ‘he got 
weaker’ 


• the change in Henchard’s tone from angry imperatives – ‘You go back!’ – 
to gratitude – ‘can ye really be such a poor fond fool as to care for such a 
wretch as I’  


• the shaping of the passage to include Henchard’s own words in the form 
of the will 


• the repetition of ‘no’ implies Henchard’s despair/wish to be forgotten and 
depicts him in a tragic manner. 


 
Band 1 responses are likely to be descriptive/narrative/explanatory in approach 
and might identify basic features without further discussion. In Band 2 there 
should be some response to the way the extract is constructed with efforts to 
support ideas. In Band 3 we should see some clear ideas about form and 
language choices which are used to create character. In Bands 4 and 5 there will 
be increasing evidence of effective analysis of technique and detailed critical 
understanding of the ways in which Hardy has made meaning. 
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(ii) With close reference to at least two other parts of the novel, consider the 
view that “The Major of Casterbridge is primarily a novel of death and 
suffering”.     [40] 
 


AO1 We will reward coherent, well-structured, relevant responses to this view that The 
Major of Casterbridge is primarily a novel of death and suffering, where 
candidates have engaged in a clear, well-organised and effective discourse which 
they have written in an academic style and register. Credit will also be given for 
appropriate use of terminology and an awareness of the conventions of prose 
fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
reputation and social status in order to demonstrate knowledge and 
understanding of the text at a superficial level. In Band 2 there may be flaws in 
focus and organisation but we should see some understanding of the concepts 
underpinning society’s treatment of death and suffering. Band 3 work should 
demonstrate relevant engagement with the text, task and key concepts while in 
Bands 4 and 5 we should see an increasingly confident, well-informed and 
perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped in The Mayor of Casterbridge 
in the ways Hardy presents death and suffering, candidates might draw upon the 
following: 
 


• various characters’ attitudes towards death and suffering and the way 
these ideas are presented 


• the use and effect of psychological and well as physical suffering 
• structure – the shaping of the novel to reveal the mistaken death of 


Newson 
• the use of location and death  
• structure – a sense of role reversal as Farfrae’s rise in society/happy 


ending etc. is set in contrast to Henchard’s social fall and tragic end 
• the fragility of female reputation and impact of scandal e.g. the suffering 


and death of Lucetta 
• the impact of the skimmington-ride. 


 
In Band 1, narrative/descriptive responses are likely to choose one or more 
examples of society’s attitudes towards death and suffering with no supporting 
case made and only textual reference. In Band 2, we should see the start of 
points about authorial techniques with valid support. Band 3 writing should 
demonstrate a grasp of the significance of form (such as third person narrative 
and the use of dialogue) while in Bands 4 and 5 we should see increasingly 
detailed and confident discussion of these matters and some more subtle aspects 
of prose style such as the creation of tone and atmosphere through language 
choices. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Hardy presents death and suffering and the ways in which 
different audiences understand his techniques. Candidates are likely to draw upon 
some of the following which will need to be integrated relevantly into their 
discussions: 
 


• Victorian attitudes towards death 
• rural Dorset and the significance of the skimmington-ride 
• Victorian moral values 
• marriage/ courtship/sexual impropriety 
• differences in social status 
• status/ dependency of females 
• finance/wealth/ inheritance. 
 


In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates must engage with the view in the question primarily. In addition, they 
may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from The Mayor of Casterbridge 


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of The 
Mayor of Casterbridge which are relevant to the discussion of how Hardy presents 
death and suffering. We will give credit for reference to relevant critical views – 
especially when the candidate has used a critical reading to develop a personal 
approach to the view that The Major of Casterbridge is primarily a novel of death 
and suffering. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Unit 1 Section A Prose part (i) Assessment Grid 
 


Band AO1 
Articulate informed, personal and 


creative responses to literary texts, 
using associated concepts and 


terminology, and coherent, accurate 
written expression 


10 marks 


AO2 
Analyse ways in which meanings are 


shaped in texts 
 


 
 


10 marks 


5 9-10 marks 
• perceptive discussion of extract 
• very well developed argument 
• confident grasp of concepts and apt use 


of terminology 
• accurate, fluent expression 


9-10 marks 
• detailed, perceptive analysis and 


evaluation of writer’s use of language and 
prose techniques to create meaning 


• confident and apt textual support. 


4 7-8 marks 
• clearly informed discussion of extract 
• effectively structured argument 
• secure grasp of concepts and secure and 


sensible use of terminology 
• expression generally accurate and clear 


7-8 marks 
• sound analysis and evaluation of writer’s 


use of language and prose techniques to 
create meaning 


• appropriate and secure textual support. 
 


 


3 5-6 marks 
• engages with extract 
• response is mostly relevant to question 
• some sensible grasp of key concepts. 


generally appropriate terminology 
• expression tends to be accurate and clear, 


but there may be lapses 


5-6 marks 
• clear analysis of writer’s use of language 


and prose techniques to create meaning 
• generally clear and appropriate textual 


support 


2 3-4 marks 
• attempts to engage with extract 
• attempts to organise response, though not 


always relevant to question 
• some, not always relevant use of concepts 


and terminology 
• expression may feature inaccuracies 


3-4 marks 
• makes some basic points about writer’s use 


of language and prose techniques to create 
meaning 


• supports some points by mostly appropriate 
reference to text 


 


1 1-2 marks 
• understands extract at a superficial or literal 


level 
• response may lack organisation and 


relevance 
• shows some grasp of basic terminology, 


though this may be occasional 
• errors in expression and lapses in clarity 


1-2marks 
• identifies a few basic stylistic features 
• offers narrative/descriptive comment on text 
• occasional textual support, but not always 


relevant 


0 0 marks 
Response not credit worthy or not attempted. 


. 
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Unit 1 Section A Prose part (ii) Assessment Grid 


Band AO1 
Articulate informed, personal and creative 


responses to literary texts, using 
associated concepts and terminology, and 


coherent, accurate written expression           
5 marks 


AO2 
Analyse ways in which meanings 


are shaped in texts 
 


 
5 marks 


AO3 
Demonstrate understanding of the 
significance and influence of the 


contexts in which literary texts are 
written and received 


15 marks 


AO5 
Explore literary texts informed 


by different interpretations 
 


15 marks 


5 5 marks 
• perceptive discussion of text 
• very well developed argument 
• confident grasp of concepts and apt use of 


terminology 
• accurate, fluent expression 


5 marks 
• detailed, perceptive analysis and 


evaluation of writer’s use of 
language and prose techniques to 
create meaning 


• confident and apt textual support 


13-15 marks 
• perceptive discussion of 


significance and influence of 
context in question focus 


• confident analysis of wider context 
in which text is written and received 


13-15 marks 
• confident and informed 


discussion of other relevant 
interpretations 


4 4 marks 
• clearly informed discussion of text 
• effectively structured argument 
• secure grasp of concepts and secure and 


sensible use of terminology 
• expression generally accurate and clear 


4 marks 
• sound analysis and evaluation of 


writer’s use of language and prose 
techniques to create meaning 


• appropriate and secure textual 
support 


10-12 marks 
• sound appreciation of significance 


and influence of context in 
question focus 


• sound analysis of wider context in 
which text is written and received 


10-12 marks 
• makes clear and purposeful use 


of other relevant interpretations 


3 3 marks 
• engages with text 
• response is mostly relevant to question 
• some sensible grasp of key concepts and 


generally appropriate terminology 
• expression tends to be accurate and clear, but 


there may be lapses.  


3 marks 
• clear analysis of writer’s use of 


language and prose techniques to 
create meaning 


• generally clear and appropriate 
textual support 


7-9 marks 
• clear grasp of the importance of 


context in question focus 
• clear grasp of wider context in 


which text is written and received. 
 


7-9 marks 
• makes use of other relevant 


interpretations  
 


 


2 2 marks 
• attempts to engage with text 
• attempts to organise response, though not 


always relevant to question 
• some, not always relevant use of concepts 


and terminology 
• expression may feature inaccuracies 


2 marks 
• makes some basic points about 


writer’s use of language and prose 
techniques to create meaning 


• supports some points by mostly 
appropriate reference to text 


4-6 marks 
• acknowledges the importance of 


contexts 
• makes some connections 


between text and contexts 


4-6 marks 
• acknowledges that texts may be 


interpreted in more than one 
way 


 


1 1 mark 
• understands text at a superficial or literal level 


response may lack organisation and 
relevance 


• shows some grasp of basic terminology, 
though this may be occasional 


• errors in expression and lapses in clarity.  


1 mark 
• identifies a few basic language and 


stylistic features 
• offers narrative/descriptive comment 


on text 
• occasional textual support, but not 


always relevant 


1-3 marks 
• describes basic context in question 


focus 
• describes wider context in which text 


is written and received 


1-3 marks 
• describes other views with 


partial understanding 
 
 
 


0 0 marks 
Response not credit worthy or not attempted. 
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Section B: Drama


Answer one question in this section. 


In your response you are required to:


 • analyse how meanings are shaped
 • demonstrate understanding of the significance and influence of the contexts in which literary 


texts are written and received
 • show how different interpretations have informed your reading.


Christopher Marlowe: Doctor Faustus (Longman)
Either,


“We fly, in hope to get his glorious soul.” (Mephostophilis) 


 To what extent do you agree with the view that “Mephostophilis is primarily responsible 
for Faustus’ damnation”?  [60]


Or,


“The Seven Deadly Sins, Good Angel, Bad Angel and the Old Man create entertainment 
but also convey Marlowe’s more serious messages.” In the light of this statement, explore 
the contribution of these characters to Doctor Faustus. [60]


Oscar Wilde: Lady Windermere’s Fan (New Mermaids)
Or,


How far would you agree with the statement that “in Lady Windermere’s Fan, Wilde uses 
his characters to criticise marriage”? [60]


Or,


“The play relies primarily on society’s appetite for gossip and scandal to create dramatic 
tension.” Discuss this view of Lady Windermere’s Fan. [60]


Tennessee Williams: A Streetcar Named Desire (Penguin)
Or,


“The play presents a society shaped by deceit.” To what extent would you agree with this 
statement? [60]


Or,


“A play preoccupied with the characters’ struggle to distinguish between their illusions 
and the reality of the world they inhabit.” Discuss this view of A Streetcar Named 
Desire. [60]
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Caryl Churchill: Top Girls (Methuen)
Or,


“The true triumph of Top Girls is Churchill’s ability to challenge traditional role models.” 
Discuss this view of the play.  [60]


Or,


To what extent would you agree with the statement that “in Top Girls, marriage offers 
only restrictions for women”? [60]


Joe Orton: Loot (Methuen)
Or,


“The play ridicules the hypocrisy of middle class morality.” Discuss this view of Loot.
 [60]


Or,


“If you oppose me in my duty, I’ll kick those teeth through the back of your head.” 
(Truscott)


In the light of this quotation, how far would you agree that “Loot presents an excessively 
violent and sinister view of society”? [60]


END OF PAPER


© WJEC CBAC Ltd.


1 2


1 3


1 5


1 4












Sticky Note

Describes other view



Sticky Note

Engages with text



Sticky Note

Describes wider context



Sticky Note

Engages with text







Sticky Note

Basic points about technique



Sticky Note

Clear analysis







Sticky Note

Grasps context



Sticky Note

Engages with text







Sticky Note

Engages with text



Sticky Note

Clear analysis



Sticky Note

Grasps context



Sticky Note

Clear textual support







Sticky Note

A01 - Band 3 (11)A02 - Band 3 (8)A03 - Band 3 (8)A05 - Band 3 (5)



















































































Sticky Note

A confident and clearly informed  opening.



Sticky Note

Sound analysis.



Sticky Note

The candidate comments on the structure of the passage and the way the author creates dramatic tension.



Sticky Note

Sound evaluation.



Sticky Note

Sound analysis and evaluation of language. 



Sticky Note

Clearly informed discussion of the extract. 



Sticky Note

Secure textual support







Sticky Note

A01 -- Band 4 (8)
A02 -- Band 4 (8)

(16)



Sticky Note

The candidate begins with a tentative done. There is a clear sense of discussion. 



Sticky Note

A confident and controlled opening paragraph which clearly engages with the question. 



Sticky Note

Sound appreciation of context. 



Sticky Note

Confident use of tentative vocabulary 



Sticky Note

Sound analysis.



Sticky Note

Confident use of contextual detail.







Sticky Note

Specific textual detail. The candidate avoids sweeping statements about the Victorian period. 
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Section A: Prose fiction pre-1900


Answer one question in this section. 


Each question is in two parts. In both part (i) and part (ii) you are required to analyse how meanings 
are shaped. In part (ii) you are also required to:


 • demonstrate understanding of the significance and influence of the contexts in which literary 
texts are written and received


 • show how different interpretations have informed your reading. 


Either,
Jane Austen: Sense and Sensibility (Penguin Classics)


Read the extract below and answer the questions which follow.


But Marianne for some time would give credit to neither. Edward seemed a second 
Willoughby; and acknowledging as Elinor did, that she had loved him most sincerely, could 
she feel less than herself! As for Lucy Steele, she considered her so totally unamiable, 
so absolutely incapable of attaching a sensible man, that she could not be persuaded 
at first to believe, and afterwards to pardon, any former affection of Edward for her. She 
would not even admit it to have been natural; and Elinor left her to be convinced that it 
was so, by that which only could convince her, a better knowledge of mankind. 
Her first communication had reached no farther than to state the fact of the engagement, 
and the length of time it had existed.— Marianne’s feelings had then broken in, and put 
an end to all regularity of detail; and for some time all that could be done was to sooth her 
distress, lessen her alarms, and combat her resentment. The first question on her side, 
which led to farther particulars, was, 
“How long has this been known to you, Elinor? has he written to you?”
“I have known it these four months. When Lucy first came to Barton-park last November, 
she told me in confidence of her engagement.”
 At these words, Marianne’s eyes expressed the astonishment, which her lips could not 
utter. After a pause of wonder, she exclaimed,
“Four months!— Have you known of this four months?”—
Elinor confirmed it.
“What!— while attending me in all my misery, has this been on your heart?— and I have 
reproached you for being happy!”—
“It was not fit that you should then know how much I was the reverse.”—
“Four months!”— cried Marianne again.— “So calm!— so cheerful!— how have you 
been supported?”—
“By feeling that I was doing my duty.— My promise to Lucy, obliged me to be secret. I 
owed it to her, therefore, to avoid giving any hint of the truth; and I owed it to my family 
and friends, not to create in them a solicitude about me, which it could not be in my power 
to satisfy.”
Marianne seemed much struck.—
“I have very often wished to undeceive yourself and my mother,” added Elinor; “and 
once or twice I have attempted it;— but without betraying my trust, I never could have 
convinced you.”
“Four months!— and yet you loved him!”—
“Yes. But I did not love only him;— and while the comfort of others was dear to me, I was 
glad to spare them from knowing how much I felt. Now, I can think and speak of it with 
little emotion.— I would not have you suffer on my account; for I assure you I no longer 
suffer materially myself. I have many things to support me. I am not conscious of having 
provoked the disappointment by any imprudence of my own, and I have borne it as much 
as possible without spreading it farther.— I acquit Edward of all essential misconduct.”


 (i) Examine the presentation of Marianne and Elinor in this extract.   [20]


 (ii) With close reference to at least two other parts of the novel, consider the view that 
“in Sense and Sensibility, secrets lie at the very heart of all friendships”. [40]
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Or, 


Charlotte Brontë: Jane Eyre (Penguin Classics)


Read the extract below and answer the questions which follow.


‘You are not perhaps aware,’ he continued, edging his chair a little nearer the table, and 
speaking low, ‘that there was a lady – a – a lunatic, kept in the house?’ 


‘I have heard something of it.’


‘She was kept in very close confinement, ma’am; people even for some years was not 
absolutely certain of her existence. No one saw her: they only knew by rumour that such 
a person was at the Hall; and who or what she was it was difficult to conjecture. They 
said Mr Edward had brought her from abroad, and some believed she had been his 
mistress. But a queer thing happened a year since – a very queer thing.’


I feared now to hear my own story. I endeavoured to recall him to the main fact.


‘And this lady?’


‘This lady, ma’am,’ he answered, ‘turned out to be Mr Rochester’s wife! The discovery 
was brought about in the strangest way. There was a young lady, a governess at the 
Hall, that Mr Rochester fell in —’


[omitted text]


‘You shall tell me this part of the story another time,’ I said; ‘but now I have a particular 
reason for wishing to hear all about the fire. Was it suspected that this lunatic, Mrs 
Rochester, had any hand in it?’


‘You’ve hit it ma’am: it’s quite certain that it was her, and nobody but her, that set it 
going. She had a woman to take care of her called Mrs Poole – an able woman in her 
line, and very trustworthy, but for one fault – a fault common to a deal of them nurses 
and matrons – she kept a private bottle of gin by her, and now and then took a drop 
overmuch. It is excusable, for she had a hard life of it: but still it was dangerous; for when 
Mrs Poole was fast asleep after the gin and water, the mad lady, who was as cunning 
as a witch, would take the keys out of her pocket, let herself out of her chamber, and go 
roaming about the house, doing any wild mischief that came into her head. They say she 
had nearly burnt her husband in his bed once: but I don’t know about that. However, on 
this night she set fire first to the hangings of the room next her own, and then she got 
down to a lower story, and made her way to the chamber that had been the governess’s 
– (she was like as if she knew somehow how matters had gone on, and had a spite at 
her) – and she kindled the bed there; but there was nobody sleeping in it, fortunately. 
The governess had run away two months before; and for all Mr Rochester sought her as 
if she had been the most precious thing he had in the world, he never could hear a word 
of her; and he grew savage – quite savage on his disappointment: he never was a mild 
man, but he got dangerous after he lost her.’


 (i) Examine the presentation of Bertha in this extract. [20]


 (ii) With close reference to at least two other parts of the novel, how far would you 
agree that “Brontë uses episodes of violence to make social comment”. [40]
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Or, 


Elizabeth Gaskell: North and South (Penguin Classics)


Read the extract below and answer the questions which follow.


‘O, father!’ said Bessy, ‘what have ye gained by striking? Think of that first strike when 
mother died — how we all had to clem — you the worst of all; and yet many a one went 
in every week at the same wage, till all were gone in that there was work for; and some 
went beggars all their lives at after.’


‘Ay,’ said he. ‘That there strike was badly managed. Folk got into th’ management of it, 
as were either fools or not true men. Yo’ll see, it’ll be different this time.’


‘But all this time you’ve not told me what you’re striking for,’ said Margaret, again.


‘Why, yo’ see, there’s five or six masters who have set themselves again paying the 
wages they’ve been paying these two years past, and flourishing upon, and getting 
richer upon. And now they come to us, and say we’re to take less. And we won’t. We’ll 
just clem them to death first; and see who’ll work for ’em then. They’ll have killed the 
goose that laid ’em the golden eggs, I reckon.’


‘And so you plan dying, in order to be revenged upon them!’


‘No,’ said he, ‘I dunnot. I just look forward to the chance of dying at my post sooner 
than yield. That’s what folk call fine and honourable in a soldier, and why not in a poor 
weaver-chap?’


‘But,’ said Margaret, ‘a soldier dies in the cause of the Nation — in the cause of others.’


He laughed grimly. ‘My lass,’ said he, ‘yo’re but a young wench, but don’t yo’ think I can 
keep three people — that’s Bessy, and Mary, and me — on sixteen shilling a week? 
Dun yo’ think it’s for mysel’ I’m striking work at this time? It’s just as much in the cause 
of others as yon soldier — only m’appen, the cause he dies for is just that of somebody 
he never clapt eyes on, nor heerd on all his born days, while I take up John Boucher’s 
cause, as lives next door but one, wi’ a sickly wife, and eight childer, none on ’em factory 
age; and I don’t take up his cause only, though he’s a poor good-for-nought, as can only 
manage two looms at a time, but I take up th’ cause o’ justice. Why are we to have less 
wage now, I ask, than two year ago?’


‘Don’t ask me,’ said Margaret; ‘I am very ignorant. Ask some of your masters. Surely 
they will give you a reason for it. It is not merely an arbitrary decision of theirs, come to 
without reason.’


‘Yo’re just a foreigner, and nothing more,’ said he, contemptuously. ‘Much yo’ know 
about it. Ask th’ masters! They’d tell us to mind our own business, and they’d mind theirs. 
Our business being, yo’ understand, to take the bated wage, and be thankful; and their 
business to bate us down to clemming point, to swell their profits. That’s what it is.’


 (i) Examine the presentation of Nicholas Higgins in this extract.   [20]


 (ii) “In North and South, Gaskell is chiefly concerned with depicting a society in need of 
reform.” With close reference to at least two other parts of the novel, discuss this 
view of North and South. [40]
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Or, 


Charles Dickens: David Copperfield (Penguin Classics)


Read the extract below and answer the questions which follow.


‘Don’t get up!’ said Steerforth (which she had already done); ‘my dear Rosa, don’t! Be 
kind for once, and sing us an Irish song.’


‘What do you care for an Irish song?’ she returned.


‘Much!’ said Steerforth. ‘Much more than for any other. Here is Daisy, too, loves music 
from his soul. Sing us an Irish song, Rosa! and let me sit and listen as I used to do.’


He did not touch her, or the chair from which she had risen, but sat himself near the 
harp. She stood beside it for some little while, in a curious way, going through the motion 
of playing it with her right hand, but not sounding it. At length she sat down, and drew it 
to her with one sudden action, and played and sang.


I don’t know what it was, in her touch or voice, that made that song the most unearthly 
I have ever heard in my life, or can imagine. There was something fearful in the reality 
of it. It was as if it had never been written, or set to music, but sprung out of the passion 
within her; which found imperfect utterance in the low sounds of her voice, and crouched 
again when all was still. I was dumb when she leaned beside the harp again, playing it, 
but not sounding it, with her right hand.


A minute more, and this had roused me from my trance:—Steerforth had left his seat, 
and gone to her, and had put his arm laughingly about her, and had said, ‘Come, Rosa, 
for the future we will love each other very much!’ And she had struck him, and had 
thrown him off with the fury of a wild cat, and had burst out of the room.


‘What is the matter with Rosa?’ said Mrs. Steerforth, coming in.


‘She has been an angel, mother,’ returned Steerforth, ‘for a little while; and has run into 
the opposite extreme, since, by way of compensation.’


‘You should be careful not to irritate her, James. Her temper has been soured, remember, 
and ought not to be tried.’


Rosa did not come back; and no other mention was made of her, until I went with 
Steerforth into his room to say Good night. Then he laughed about her, and asked me if 
I had ever seen such a fierce little piece of incomprehensibility.


I expressed as much of my astonishment as was then capable of expression, and asked 
if he could guess what it was that she had taken so much amiss, so suddenly.


‘Oh, Heaven knows,’ said Steerforth. ‘Any thing you like—or nothing! I told you she took 
every thing, herself included, to a grindstone, and sharpened it. She is an edge-tool, and 
requires great care in dealing with. She is always dangerous. Good night!’


 (i) Examine the presentation of Rosa Dartle in this extract. [20]


 (ii) With close reference to at least two other parts of the novel, consider the view 
that “in David Copperfield, Dickens explores both the strength and vulnerability of 
women in Victorian society”. [40]
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Or, 


Thomas Hardy: The Mayor of Casterbridge (Penguin Classics)


Read the extract below and answer the questions which follow.


“Not—dead?” faltered Elizabeth-Jane.


“Yes, ma’am, he’s gone! He was kind-like to mother when she wer here below, sending 
her the best ship-coal, and hardly any ashes from it at all; and taties, and suchlike that 
were very needful to her. I couldn’t forget him, and traipsed out here to look for him, 
about the time of your worshipful’s wedding to the lady at yer side, and I seed him 
walking along in the rain, and I thought he looked low and faltering. And I followed en 
over the road, and he turned and saw me, and said, ‘You go back!’ But I followed, and 
he turned again, and said, ‘Do you hear, sir? Go back!’ But I saw that he was low, and I 
followed on still. Then ’a said, ‘Whittle, what do ye follow me for when I’ve told ye to go 
back all these times?’ And I said, ‘Because, sir, I see things be bad with ye, and ye wer 
kind-like to mother if ye were rough to me, and I would fain be kind-like to you.’ Then he 
walked on, and I followed; and he never complained at me any more. We walked on like 
that all night; and in the blue o’ the morning, when ’twas hardly day, I looked ahead o’ 
me, and I seed that he wambled, and could hardly drag along. By that time we had got 
past here, but I had seen that this house was empty as I went by, and I got him to come 
back; and I took down the boards from the windows, and helped him inside. ‘What, 
Whittle,’ he said, ‘and can ye really be such a poor fond fool as to care for such a wretch 
as I!’ He was as wet as a sponge, and he seemed to have been wet for days. Then I 
went on further, and some neighbourly woodmen lent me a bed, and a chair, and a few 
other traps, and we brought ’em here, and made him as comfortable as we could. But 
he didn’t gain strength, for you see, ma’am, he couldn’t eat—no, no appetite at all—and 
he got weaker; and to-day he died. One of the neighbours have gone to get a man to 
measure him.”


“Dear me—is it so!” said Farfrae.


As for Elizabeth, she said nothing.


“Upon the head of his bed he pinned a piece of paper, with some writing upon it,” 
continued Abel Whittle. “But not being a man of letters, I can’t read writing; so I don’t 
know what it is. I can get it and show ye.”


They stood in silence while he ran into the cottage; returning in a moment with a crumpled 
scrap of paper. On it there was pencilled as follows:—


“MICHAEL HENCHARD’S WILL
“That Elizabeth-Jane Farfrae be not told of my death, or made to grieve on account of 
me.
“& that I be not bury’d in consecrated ground. 
“& that no sexton be asked to toll the bell. 
“& that nobody is wished to see my dead body. 
“& that no murners walk behind me at my funeral. 
“& that no flours be planted on my grave.
“& that no man remember me. 
“To this I put my name.


“Michael Henchard”


 (i) Examine Hardy’s presentation of Henchard in this extract.  [20]


 (ii) With close reference to at least two other parts of the novel, consider the view that 
“The Mayor of Casterbridge is primarily a novel of death and suffering”.  [40]
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